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A teacher education program designed tc select and 
retain students who have a profcabilitv for success is described* The 
program is a cooperative effort of tne Department of Counselor 
Education and the Department of Elementary Education at Brigham Young 
University. The prospective teacher is provided experiences ^ both on 
campus and in the fields that make possible a .careful assessment of 
the teaching profession and the likelihood of personal compatibility 
vith the teaching role* Advanced students in the Counselor Education 
Department^ under faculty supervision^ offer preservice teachers 
workshops, seminars, consultation^ and individu?il and group 
counseling* Fart of this guidance service includes a Personal 
Assessment Feedback program which en^tl^J? the prospective teachers an 
opportunity tc explore the appropriateness of their career choice and 
also provides counselor and faculty with a framework for helping them 
in personal and professional development, (JD) 
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I r.troductlon 

Two related teacher education functions that are current iy beginrJ-ng 
to receive sigiificant attention are (1) selecting and retaining teacher 
candidates who have a reasonable probability for success as classrccin 
teachers and (2) providing personalized training and/'c- counseling necessary 
to optimize each prospective teacher's potential for becomLng an effective 
tsacher. 

The benefits of refined teacher candidate selection processes vrculd be 
applicable to those who educate teachers as well as those seeking to beconie 
classroom teachers. Effective screening, orientation, and counseling methods 
could save tire, money, ana effort for both the candidate and the teacher 
education institution. Deselection decisions that ai-^ traumatic for 
candidates, as well as college faculty rneirfDers, could be made •-^ath less 
difficulty prior to or shortly after entrance to teacher education prograirs. 
The use of "prescriptive persaializing" of teacher education has the 
potential to optimize the developirent of each student's 'jnique strengths as 
well as to pi-ovid.- an avenue for renedial attention for candidates who are in 
need of specialized assistance. 

The critical nature of selection processes are now beginning to gain ti« 

attention of accreditation organizations. For exaiiple, the National Council 

for Accreditation of Teacher Education (NCATE) Standards for Accreditation of 

Teacher Education, adopted May 1977 and effective 1 January 1979, stated: 

The institution is obliged to systernaticall^-- detennine the 
factors related to success in its teacher education prograins. 
Ai!mg these factors are skills, understandings, and personal 
characteristics requisite to teaching. 

Relating to retention of stude...6 in teacher education programs, MCATE 
indicated: 
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The institution has the ri^t and rhe coiigaticn to consider 
personal factors and professional conpetence an well as acaaemic 
achievement as a basis for pemLttlns a student to continue in a 
teacher education program. 

I^'CATE also suggested that teacher education insvifitions should ^^pro^/ide 
a definitive counseling and advising service for studenrs in teacher educarion.'^ 
These functions (screening, retention, and counselL^.g) rrusr. be carried cut 
in a fashion that will be both efficient and ccst-effective while utilizing the 
best resources available to the institution. 

The Personal Assessinent Feedback Program 

The DepartiTBnt of Counselor Education and the Department of Elen^ntary 

Education at Britain ifour^ University have, for the past nine years, been 

involved in a cooperative program irjLtially designed by Research and DeveloprBnt 

Center for Teacher Education at the University of Texas at Austin. This program 

has been proven to be cost-effective and beneficial to the students who are 

being trained by both departments - 

The professional Elementary Education sequence at 3YU (36 hours) is as follows: 

El. Ed. 200 ' Educational Exploration (2 hours) 

Introduction to attributes of a teacher. Self-exploration 

of those attributes. Guided obser^/ations in educational settings. 

El. Ed. 300 Teacher .^sistant Experience (4 hours) 

Introduction to principles of learning and teachirig. One- 
half day in a public school for ei^t v/eeks. 

El. Ed. 3^0 Children's Literature (2 hours) 

Evaluation of significant children's books. 

El. Ed. 350 A Ifethods of Tteaching Reading/Language Arts hours). 

Clarification of teaching processes for teaching word recognition, 
decoding skills, oorrprehensicn, and the conporents or oral and 
written expression. 

El. Ed. 350 3 rfethods of Tteaching Ifeth (3 hours). 
Ifethods of teaching math. 

El. Ed. 350 C i^Iethods of Teaching Science/Social Studies hours) 

J'fethods of teaching science and social studies, including 
reading techniques applied to content. Also, principles of 
multicultural education. 
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51 Ed. 370 Practicum in diagnosing and prescribing oorrecrive 
orocedures in reading (6 hours). Practicun in 
language arts, math, social studies, and science m 
school setting where feasible. 

£1. Ed. ^00 Classroom Teaching Experience (3 hours) 

Student teaching for S weeks in a public school 

El. Ed. 451 Instructional Media (1 hour) 

Basic media production skills, emphasizing the visuai 
techniques . 

El. Ed. U52 The Professional Teacher Cl hour) 

The teacher and the school: employment, control, 
professional relations, the law, finance, and pro- 
fessional affi' :i-;i~n. 

Students typically begi -h-- elementary education program 
during the first or second se::.izzer of their soohomore year, but 
are not granted entrance to the program until they have successfully 
completed El. Ed. 200 and 300. During these courses, the nrospec- 
tive teacher is provided exoeriences (both on camous and field) 
that result in the candidate's m.aking a careful exa.mination of 
himself, the teaching profession, and his com.patibi lity with the 
teaching role. Faculty members also carefully examine each candi- 
date during the two introductory courses. During ^hese initial 
experiences, much of the departmental screening and counseling is 
accomplished. 

Prerequisite to officially entering the elementary education 
program at EYU a student must: 

1. Have a 2.5 G.P.A. (on a 4 point scale), 

2. Pass a spelling and grammar test, 

3. Pass a speech and hearing examiination . 

4. ComDlete the university general education math, English, 
social science, and science recuirerients , 

5. Successfully pass a reading fundamentals exam.lnation , and 
Complete the Personal Assessment Feedback Battery (P.A.F.) 



0 . 



ERIC 



BYU^s Counselor Education Program prepares students ar 'rhe 
Masters and Doctorate level to serve a3 counselors in school, 
college, and agency settings. In addition zo coT.clerin^-" .:ours-v;or>: , 
pro^pecrive counselors are placed in practicun settings ::hrou;:;nou: 
their training. 

The counselor education pro^^rar, also offers ^uiianje servi.^es 
particularly for students >:ho need and/or desire counseling in the 
College of Education. Counselor Education students, under suoer- 
vision, offer personal development workshops, seminars, consultation 
and individual and group ccunselin?. 

Part of this guidance service Includes the Personal Assessrient 
Feedback (PA?) program:. Advanced r.asrers students and doctoral 
candidates may apply for specialized training to beccne ?-.? 
counselors. Only those with experience and demonstrated counseling 
competency are selected. 

The Purpose of the PA? Pro - ram is primarily four fold: 

1. to crovide orosoective teachers with personal data and 
opportunity" to explore ohe appropriatess of their career 
choice , 

2. to orovide teacher education program faculty with data and 
imoressions regarding specific student strengths, limita- 
tions, and alternative options where continuation in the 
program is deemed inappropriate, 

3. to establish prospective teacher/counselor interaction 
which may lead to' futher involvment by the counselor in 
helping the prospective teacher in oersonal and professiona 
development , and 

h. to provide training for prospective counselors in the use 
of assessment, counseling, and consultation m.ethods with 
prospective teachers. 

The PA? Battery consists of the five following instruments: 

1. The Autobiography provides personal, family, work, and 

school background data. It giveo a brief life history and 
offers the counselor insights regarding family interaction 
and other attitudes relevant to self and others. 



The Self-Report Inventory is cor^.prissa of -'^c z-.-^z^^-^nzs 
regarding self in '^vhich the student resrcnis 2 "like 
me" or "not like me" scale- Computerizeci aczrLr.i; "ield 
comparisons between the student and the norrn :-rc:.c :n 
eleven dimensions as fellows: ,atti::ucie r:'.vird 
attitude tov;ard oT:hers, attitude rcv;ard •/ouri^': :h' 1 -^n , 
attitude toward authority figures, arti^uie r : v:cr:-: 

attitude ::oward life's uncertain- ies , azzLz-z-^ :::Aaru 
parents, attitude toward the f;.i:ure, general cu-:l:ok 
on life, expressions of attitudes:, and rela::lve :-elf- 
others valuation . 

The Adjective Self- Description lists 56 adjectives with 
computerized scoring on seven dimensions: social attitude, 
social behavior, performance habits, social orientation, 
emotional stability, idealogical orientation, and acpear- 
ance and charm. 

Th^ Qpfi^word Spnt^n -^^ Corr:^"^. on provides 52 incomolete 
sentences which relate t self and teaching. This struc- 
tured freedom of resconse -"ocuses on eleven personal areas- 

The Directed Imag;ination requires the student to write 
four fictional stories about teachers and their expe: ^ences 
They are given four minutes to write each story, 

A ?AF Counseling Session is held with each prospective teacher. 
A ?A? counselor reviews the total battery of ?A? instruments, 
integrates them and formulates im.pressions and tentative hypothesis 
for discussion in the one-hour session. Topics may include cotentia 
strengths or limitations which may affect the teacher's performance, 
areas of concern or anxiety, and the appropriateness of teaching 
as a career choice for each prospective teacher. 

The counselor attempts to provide a safe environm.ent for self- 
exploration and a developmental review. The session typically 
culminates with an action plan which may include suoport and re- 
assurance for the education student's goals, enccur-agement toward 
self-deselection from teacher education, further counseling, partici 
pation in workshops, reflection, reading, sessions with teacher 
education faculty, referral to other agencies, etc. 
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Consultar ion between curriculum and instruction i^ioulty and 



?A? counselors and/or counselor education faculty often z-ikes pla:e 
with student corr^ission and for student benefi: . v;i^ile ::iainr 'iir^in-* 
personal confidentiality, counselors and ceacner educatcr3 Jcin 
to help students deal with crises, resclve probier.s, and r:ake de- 
cisions to maximize each potential teacher's successful ::eve locment . 
Benefits of PA? to the Elementary Sducaticn Program include: 

1. Provides critical personalized data regardin.^ t::e ccten- 
tial for teaching success of specific candidates, 

2. Encourages self-deselection from, the programi when data 
supports s uch an act ion , or af f irm.s reaching as a career 
selection , 

3. Provides a basis for a healthy 'working relationship between 
the counselor Education Program, and the Departm.ent of 
Sleinentary Education , 

^. Helps the candidate establish a meaningful relationshio 
with a counselor early in the professional training 
sequence , 

: , Provides a resource for stulents in crises or 

those with personal, em.otional, behavioral, or social 
m.aladj ur^ tm^ent , 

0. Educates the prospective teacher as to a valuable support 
system (counseling) available to the classroom .eacher 
and elementary students, and 

7. Makes the prospective teacher aware of his personal 
strengths that can optimize teaching effectiveness. 

Benefits of PA? to the Counselor Education Program^ include: 

1. ?osters later counselor/teacher association for -mutual 
benefit , 

2. Provides assessm.ent and counseling experience for coun- 
selors- in-training , 

3. Increases counselor's awareness and appre-: n for 
teachers ' concerns , 

4. Provides graduate assist antships for several counselors, and 

5. Offers a model of int er-departm.ental team^ing of profes- 
^ sionals . 
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Research results suggest that; 



Proscective teachers perceive 
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valuable in their decisiori^making Ctnd oerscnal -rev* 

The ?Ar fee/.back seems increase zhe self :or. j-ecr 
oros^ective teachers , 



Teachers tena to Ir.prove tneir ao 
self-disclose through ?A? 
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A significant relationship exists between several ?A: 
dimension scores and reported teaching success, and 



Prospective teachers value the ccro: 
teaching profession and othe: 
a skilled and objective c:)unselor. 



